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1 For eword

| am delighted to welcome you to the School-Led Tutor Training Course, designed and delivered by

Education Development Trust, a s part of the National Tutoring Programme.
5NhExgeCas10U0uCEAOags~éenhegurseessaseagOéeangeCavxusEa:
chances by improving education around the world.

Research shows that tutoring can boost progress by up to five months, with extensive evidence
showing that tutoring is one of the most effective tools to support learning and accelerate pupil
progress . We have a strong track record in leading highly successful and impactful professional
development programmes in the UK, so we are

excited to add School-Led Tutoring to this list.

We have designed the School - Led Tutor Training Course to g ive you a strong foundation to be able

to integrate tutoring into your everyday Eeé %4Ege EO[ v Os UOs NexnijasCasgaOsEQE
user-friendly and accessible platform to make it as simple as possible for you to complete the

Course and support your p upils.

Upon successful completion of your training and assessment, you will receive certification and

recognition from the Chartered College of Teaching as a School -Led Tutor. For those who are

eligible, you will also be able to apply for partial pre -accreditation towards Chartered Teacher

Status. You will have an opportunity to connect with other participants on the course , and

afterwards be a part of a community of practitioners across the country who will continue to

receive access to further resources %é s L Chiy s alleawugOs gaOs e AEUEgrs CRB g &
outcomes.

We wish you and your pupils the best as you continue on your tutoring journey.

Yalinie Vigneswaran

Programme Director
Education Development Trust
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2 Your Learning Journey

2.1 Welcome to the course

The National Tutoring Programme (NTP) supports schools by providing access to high - quality
tutoring to help pupils whose education has been affected by the Covid -19 pandemic. The NTP has
been expanded for the second year of the programme, offering schools three routes to tutoring:

Tuition Partners, Academic Mentors , and School - Led Tutoring. School - Led Tutoring has been
designed to give schools and academy trusts more flexibility to use tutors that they determin e will
best meet the needs of their pupils.

School- Led Tutoring is designed to help close the education gap between pupils and their peers.
We know that these pupils were disproportionately affected during The pandemic, and t he grant
should therefore focus on providing support to these pupils, although schools can use their
discretion to extend it to other pupils in need of catch  -up support.

Schools will receive a ring -fenced grant which they can use to source their own external tutors, or

th ey can use the money to support existing staff to provide tutoring. This can include teaching and
learning staff such as teachers, teaching assistants , and initial teacher training (ITT) candidates, or
external educators such as retired teachers or localt  utoring organisations. Further information on
the School - Led Tutoring programme, including details of how the programme works and how
schools can nominate a tutor , is available on the National Tutoring Programme website  here.

As part of the School -Led Tutoring Programme, Education Development Trust is delivering the
School- Led Tutor Training Course, which is an evidence -based, self-directed and accessible course
focusing on best practice in tutoring. This training is being offered to all school staff who are
nominated as tutors by their school leaders. This handbook will cover the training course designed
and delivered by Education Development Trust. For any questions about  funding or eligibility for
the programme, please visit the National Tutoring Programme website here.

The School-Led Tutor Training Course has three pathways, Non - QTS Secondary, Non-QTS Primary
and QTS (Qualified Teacher Status) Pathway. The QTS course is for anyone with Qualified Teacher
Status or a teacher with two years ¥teaching experience in the subject and phase they wish to tutor

in. The QTS course has been designed to focus on the difference between teaching and tutoring, as
well as sharing evidence based tutoring best practice.

The Non- QTS Secondary and Primary cour ses will cover some essentials of how pupils learn
planning , and evidence - based tutoring best practice.
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2.2 The benefits and aims of the course

The aim of the course is for participants to have a robust understanding of tutoring best  practice,
how to deliver tuition flexibly , and to be able to deliver high - quality tuition sessions. The course is =
online and self -directed , based on the latest research evidence in effective tutoring. It contains
interactive elements, videos and activities. It also includes a discussion board for sharing best

practice and networking. The course is user-friendly with learning outcomes clearly sign - posted,
and is easily accessible on all devices.

The course includes an action plan template for participants to complete. We want you to be able to
remember and implement some of the strategies  you learn. The action plan (Appendix 4.1 and
downloadable on the learning platform) will help keep  you on track to implement your learning in
school with your pupils.

At the end of the course there will be a short assessment.
Successful completion of the asse ssment is endorsed by the
Chartered College of Teaching. The Chartered College of
Teaching is the professional body for teachers, here to celebrate,
connect , and support you and your school.

Membership of the Chartered College of Teaching  will support C HLXRTE RE D
you to: COLLEGE OF

TEACHING

0 Be appreciated for your high level of responsibility,
autonomy and accountability

0 Be equipped with the knowledge of the latest research in
pedagogy

0 Be empowered to decide what works

0 Feel valued and trusted by the school community asa n
expert

o0 Contribute to shaping the future of your profession

Practising teachers with Qualified Teacher Status can join as members and those supporting
teachers can join as professional affiliates.

From just £1.96 a month, you can benefit from:

CPD resources on the members -only site MyCollege

Videos of classroom practice and research articles on the Early Career Hub, all aligned to the
Early Career Framework

Termly copies of our peer -reviewed journal Impact

CPD packs - everything you need to deli ver professional development sessions and develop
your practice

Compact guides, research reviews , and research in a nutshell. We summarise the research
and how you can use it in your everyday practice
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Access to the world's largest education and research database and summaries of every
policy and research document released

Exclusive invites to events, networks and webinars across the country

Recognition as a professional ; as a practising teacher, once a member, you are entitled to
use the letters MCCT after your name.

Teachers also have the opportunity to become Chartered , with 10 credits towards this g ained from
successful completion of the assessment at the end of the School-Led Tutor Training Courseg.
Through undertaking robust and rigorous assessments that work to your timetable and
development needs, teachers are supported to achieve the  highest standard of professional
excellence.

For more information and to join your professional body, visit ~ chartered.college/join _ today.

Teaching assistants and other tutors not employed as  teachers are eligible to join as professional
affiliates.

By joining as a professional affiliate, for just £3.96 a month, you can benefit from:

CPD resources on the members -only site MyCollege

Videos of classroom practice and research articles on the Ear |y Career Hub, all aligned to the
Early Career Framework

Termly copies of our peer -reviewed journal Impact

CPD packs - everything you need to deliver professional development sessions and develop
your practice

Compact guides, research reviews and research in a nutshell. We summarise the research
and how you can use it in your everyday practice

Access to the world's largest education and research database and summaries of every
policy and research document released

Exclusive invites to events, networks and w  ebinars across the country.

For more information and to join your professional body, visit ~ chartered.college/join __today.
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2.3 How is the Iearning structured?

l

Week One Week Two Week Three Week Four

This course is broken down into 4 weeks of content. You can work through the content at a faster
pace if you wish. The Non- QTS course is about 11 hours of content and the QTS course is about 2
hours of content.

As a guideline we would expect:

By the end of Week 2 B you will have completed the self -directed content

Week 3 B you will begin to prepare for the assessment

Week 4 B you will take the assessment ( you will only have 3 attempts to pass the assessment)

The Non-QTS curriculum will cover the The QTS curriculum will cover the
following core topics following core topics
91 how children learn 91 pre-learning for the expert
1 how to plan tutoring sessions practitioner
1 high - quality assessment and feedback 9 how children learn
1 how to work effectively with class teachers §  how to plan tutoring sessions
1 child safeguarding and protection 1 closing the literacy gap for
f adapting learning experiences for SEND pupils secondary pupils
1 behaviour; motivat ion 1 improving fine motor skills for
T mastery learning _ primary pupils
T delivering tutoring online 1 delivering tutoring online

and optional topic
behaviour and motivation

Both QTS and non QTS will include optional additional sections on:
1 SENDB putting theory into practice

1 providing support in alternative provisions

1 speech and language therapy
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2.4 End of Course Assessment

At the end of the course there will be an assessment consisting of 20 multiple choice

questions. The assessment questions will cover topics from all the compulsory content in the Non -
QTS and QTS course. For the QTS course assessment questions will also cover content that would
have been undertaken as part of becoming a qualified teacher or an experienced teacher of a

subject or phase. There will not be any assessment questions from the optional content sections.

You will need to get a score of at least 80% to pass the assessment. As soon as the assessment is
completed you will be told if you have passed . If you do not pass you will be allowed to retake the
assessment. You will only be allowed to take the assessment three times.

2.5 Training support

We have a dedicated team of customer support
advisors on hand to answer any queries you
may have. Please do visit our website for a list
of frequently asked questions here or email
tutortraining@educationdevelopmenttrust.com

We will also be sending out post training

surveys and monthly newsletters. The surveys
will help us to improve the programme and
feedback is valuable to us. The monthly
newsletters will be a chance for us to share

more practical tutoring tips, best practice and
provide networking opportunities.  So please do
look out for these in in the future.
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2.6 Summary of the Key Content and Useful Links

Please note that the summaries below provide information about courses across the QTS and
Non- QTS pathways.

Core Topics for Useful Links
Primary NEY (ATEES CRIEIEE and Websites

Pre-Learning 1 Itis important that we adopt a growth mindset when Fixed vs Growth
for the Expert approaching any learning activities and recognise our mindset
Practitioner motivating factors. Learning goals can help us to structure
. '?'lrJ]r time_tanﬁ our knowled?e acqui;itiﬁn. | Led Tutor tain Motivational
is unit will prepare you for your School -Led Tutor training
modelling strategies that could be used to prepare your theory
learners for their tutoring.
How do 1 The Learning Scientists are a group of cognitive The Learning
Children psychologists who are interested in researching the Scientists
Learn? science of learning. They have used findings from cognitive
science to develop six strategies to support teachers and
pupils to build long -term memory. The y strategies are: dual
coding, concrete examples, elaboration, spaced practice,
retrieval practice, and interleaving.
1 Our working memaories have a limited capacity as opposed
to the almost unlimited capacity of our long  -term memory
How to Plan { Planning is usually done in three stages: long -term, t Cedbaeae
Tutoring medium -term, and short -term. As a tutor your main focus Principles of
Sessions will likely be on short -term planning, unless your school Instruction
provides you with planning to work from. _
f There are lots of things to consider and lots of elements Teaching a
§4%gsaOONsgCuEOL %NNe O & ONy ¢ ayBroadand
principles can be a useful point of reference to ensure you M
. . Curriculum for
are planning effective lessons. ,
R 2 i e ox . ~ . . _ _ | Education
1 uij %Lg5OIJ%uh%gOsg.aOth.gCeeaatRecover:!
delivered B if you made a change during the session, you (2021)
may want to annotate the plan to show what you did
instead so that you can repeat any successes or avoid any
planned %EgelJe ge O gad%ugusNeNas guEc¢
High - Quality 1 Assessment comes in many forms and falls under two main Eormative
Assessment EwgOacCeelOétt RCeAvugellOs s %e& & O Assessment
and Feedback continual monitoring and ongoing feedback, and (Strategic
LehAA%uge N0 s e e OeeAdag) i ae k §Assessment
has retained at the end of a period of le arning. System. Part 1)
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https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1033448/Teaching_a_broad_and_balanced_curriculum_for_education_recovery.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1033448/Teaching_a_broad_and_balanced_curriculum_for_education_recovery.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1033448/Teaching_a_broad_and_balanced_curriculum_for_education_recovery.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1033448/Teaching_a_broad_and_balanced_curriculum_for_education_recovery.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1033448/Teaching_a_broad_and_balanced_curriculum_for_education_recovery.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1033448/Teaching_a_broad_and_balanced_curriculum_for_education_recovery.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1033448/Teaching_a_broad_and_balanced_curriculum_for_education_recovery.pdf
https://www.youtube.com/watch?v=h8O0hQ32IIQ
https://www.youtube.com/watch?v=h8O0hQ32IIQ
https://www.youtube.com/watch?v=h8O0hQ32IIQ
https://www.youtube.com/watch?v=h8O0hQ32IIQ
https://www.youtube.com/watch?v=h8O0hQ32IIQ
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1 It may be better to think of it as assessment  for learning, as | Providing
robust assessment procedures will support your planning effective
for future lessons. They will help you with identifying gaps feedback and
in knowledge and pitching your tutoring correctly. closing the
f Giving purposeful , well-timed verbal feedback to your loop
pupils will not only help move them forward on their Teacher
learning journey, but also models thg kin_d of constructive Feedback to
phrases they could use when engaging in peer feedback. Improve Pubil
Learning
How to Work In working with the classroom/subject teachers aim to be The Power of
Effectively organis ed and purposeful and find out: Relationships
with Class in Schools
Teachers 1 as much as you about the individual pupils you will be
working with
1 what are the main areas of difficulty for those pupils
1 what the classroom/subject teacher would like you to
focus on
Key factors to building a good relation ship between you and
your pupils are:
9 Be structured and organised
1 Teach with enthusiasm and passion
1 Be positive
1 Make learning memorable
1 Show an interest in your students and make use of their
interests, cultures and experience
9 Create a safe, secure and respectful environment for
learning
Child 0 Safeguarding is a fundamental aspect of working with Keeping
Safeguarding children. Safeguarding is a pract ical duty for all adults Children Safe
and Protection working with children. in Education

0 Where a child is suffering significant harm, or is likely to do
s0, action should be taken to protect that child. Action Honour - Based
should also be taken to promote the welfare of a child in Violence
need of additional support, even if they are not suffering
harm or are at immediate risk. Multi - agency
0 The four signs of abuse are: physical, emotional, sexual, statutory
neglect. guidance on
0 A good way to remember what your safeguarding female genital
responsibilities are is the 5 Rs - Recognise, Respond, mutilation
Record, Report Refer. You should be vigilant and carry out
the 5 Rs. It is essential that you do not promise to keep The right to
anything a secret , even if it means a child does not disclose choose: multi -

something. It is your responsibility to pass information on.
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https://www.sec-ed.co.uk/best-practice/providing-effective-feedback-and-closing-the-loop-assessment-marking-teaching-pedagogy/
https://www.sec-ed.co.uk/best-practice/providing-effective-feedback-and-closing-the-loop-assessment-marking-teaching-pedagogy/
https://www.sec-ed.co.uk/best-practice/providing-effective-feedback-and-closing-the-loop-assessment-marking-teaching-pedagogy/
https://www.sec-ed.co.uk/best-practice/providing-effective-feedback-and-closing-the-loop-assessment-marking-teaching-pedagogy/
https://www.sec-ed.co.uk/best-practice/providing-effective-feedback-and-closing-the-loop-assessment-marking-teaching-pedagogy/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://www.youtube.com/watch?v=kzvm1m8zq5g
https://www.youtube.com/watch?v=kzvm1m8zq5g
https://www.youtube.com/watch?v=kzvm1m8zq5g
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.youtube.com/watch?v=kHHxF6ahxEg
https://www.youtube.com/watch?v=kHHxF6ahxEg
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1016817/6.7166_HO_FBIS_BN_O__Leaflet_A4_FINAL_080321_WEB.pdf
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1016817/6.7166_HO_FBIS_BN_O__Leaflet_A4_FINAL_080321_WEB.pdf
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1016817/6.7166_HO_FBIS_BN_O__Leaflet_A4_FINAL_080321_WEB.pdf
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1016817/6.7166_HO_FBIS_BN_O__Leaflet_A4_FINAL_080321_WEB.pdf
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1016817/6.7166_HO_FBIS_BN_O__Leaflet_A4_FINAL_080321_WEB.pdf
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/70194/forced_marriage-right-to-choose.pdf
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/70194/forced_marriage-right-to-choose.pdf
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Never attempt to investigate or  follow up on anything agency
yourself. statutory
0 Don't delay reporting the abuse. The sooner the abuse is guidance
reported after the child discloses the better. Report as soon
as possible so details are fresh in your mind and action can Culturally
be taken quickly Responsive
Teaching
Adapting Scaffolding techniques: Adapt your
Learning learning
Experiences f Question students to check their understanding experiences
for SEND 1 Break the task into smaller, more manageable parts differently for
Pupils 1 "Think aloud" B verbalise the thinking process when children with:
completing a task _
1 Pre-teach vocabulary B introduce words to students Autism.
through photos or in context with things they know and are
interested in Sensory or
1 Use "worked examples" B this refers to a step -by-step physical needs
demonstration of how to perform a task or solve a problem _
Physical
The term SEN covers a wide range of needs. These include disability
behavioural, emotional and social difficulties, speech, language .
o L . . . . Students with
and _communlcgtlon,_ hearing mp_awmgnt, \_/!sual |mpa|_rment, emotional and
multi - sensory impairment, physical disability and autism. mental health
A SENCo is responsible for the day -to-day operation of the challenges.
school's SEN policy. All mainstream schools must appoint a Students with
teacher to be their SENCo. The SENCo will coordinate additional Enalishasa
support for pupils with SEN and liaise with their parents, —g—d
teachers and other professionals who are involved with them. second.
language
Behaviour, High expectations and effective learning behaviours are a key Behaviour
Setting High part of teaching and learning. 'Behaviour'is sometimes Strategies from
Expectations only thought of as misbehaviour, or how to manage poor Tom Bennett
behaviour. It is more beneficial to think about behaviour in a
favourable light and to consider how to foster positive Managing
behaviour in your sessions. Behaviour for
Learning with
Tips for Supporting Behaviour : Tom Bennett
{ Calm B try to appear calm even if you are not feeling calm Teach Like a
9 Status preservation B pupils operate within a peer group, so Champion
be aware of this and use private rather than public Behaviour
reprimands when managing behaviour techniques
f Empathy B show empathy by avoiding challenging
EhOegeCaesehEas%esfua%gsNC B L (
héeaasr HshaNOeéeg%uaNsgav%gslLChy
ij Ou !
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https://www.youtube.com/watch?v=nGTVjJuRaZ8&t=208s
https://www.youtube.com/watch?v=nGTVjJuRaZ8&t=208s
https://www.youtube.com/watch?v=nGTVjJuRaZ8&t=208s
https://www.youtube.com/watch?v=MLWij7yrgqE
https://www.cottenhamprimary.co.uk/support-for-children-with-sensory-or-physical-need/
https://www.cottenhamprimary.co.uk/support-for-children-with-sensory-or-physical-need/
https://www.youtube.com/watch?v=TcJcIOpF2T0
https://www.youtube.com/watch?v=TcJcIOpF2T0
https://www.mentallyhealthyschools.org.uk/
https://www.mentallyhealthyschools.org.uk/
https://www.mentallyhealthyschools.org.uk/
https://www.mentallyhealthyschools.org.uk/
https://www.youtube.com/watch?v=l4a70A88DS0
https://www.youtube.com/watch?v=l4a70A88DS0
https://www.youtube.com/watch?v=l4a70A88DS0
https://www.youtube.com/watch?v=l4a70A88DS0
https://www.youtube.com/watch?v=kKCBjUz3Hpc
https://www.youtube.com/watch?v=kKCBjUz3Hpc
https://www.youtube.com/watch?v=kKCBjUz3Hpc
https://www.youtube.com/watch?v=kt_uDOv1WCQ
https://www.youtube.com/watch?v=kt_uDOv1WCQ
https://www.youtube.com/watch?v=kt_uDOv1WCQ
https://www.youtube.com/watch?v=kt_uDOv1WCQ
https://teachlikeachampion.com/resources/grab-and-go/
https://teachlikeachampion.com/resources/grab-and-go/
https://teachlikeachampion.com/resources/grab-and-go/
https://teachlikeachampion.com/resources/grab-and-go/
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1 Respect B model appropriate behaviour to reinforce your
expectations. Always show pupils respect.

9 Building relationships B build relationships with children
and their families.

Mastery Key finding on mastery learning: Mastery
Learning Learning report
1 Mastery learning is a cost - effective approach, on average, from EEF

but is challenging to implement effectively. Schools should
plan for changes and assess whether the approach is
successful within their context

1 A high level of success should be required before pupils
move on to new content B it is crucial to monitor and
communicate pupil progr ess and to provide additional
support for pupils that take longer to reach the required
level of knowledge

1 Mastery learning approaches are often associated with
direct instruction, but many of the high impact studies
identified included elements of collab orative learning.

1 There is large variation behind the average impact B
Mastery Learning approaches have consistently positive
impacts, but effects are higher for primary school pupils
and in mathematics.

Motivation and The following seven -step model for explicitly teaching Metac ognition
Metacognition metacognitive strategies can be applied to learning  different and Self-
subject content at different phases and ages. Regulated
Learning
1. Activating prior knowledge. A retrieval practice activity Guidance
2. Explicit strategy instruction. The teacher then explicitly Report

explains how to complete the task

3. Modelling of learned strategy. The teacher models how to
complete the task

4. Memorisation of learned strategy. The teacher tests if
pupils have understood and memorised the key aspects of
the strategy, and its main purpose, through questions and
discussion

5. Guided practice. The teacher models once again with the
whole group, with pupils verbally contributing their ideas.

6. Independent practice. Pupils complete their own practice.

Delivering Best Practice in Remote Learning, key findings: NSPCC

Tutoring Guidance on

Online 1 Teaching quality is the most important Safe Remote
1 Ensuring access to technology is key Learning..
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/learning.nspcc.org.uk/news/covid/undertaking-remote-teaching-safely
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/learning.nspcc.org.uk/news/covid/undertaking-remote-teaching-safely
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/learning.nspcc.org.uk/news/covid/undertaking-remote-teaching-safely
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/learning.nspcc.org.uk/news/covid/undertaking-remote-teaching-safely
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1 Peerinteractions can provide motivation and  improve Remote
learning outcomes Learning: Rapid
1 Supporting pupils to work independently can improve Evidence
learning outcomes Assessment.
f Different approaches to remote learning suit different tasks (April 2020)
and types of content.
Oak National
Academy
Systematic 1 Prioritise learning aboutyo hé s e EACCuvs ¢ s E4 Cé&| Whatis
Synthetic programme; every Phonics scheme will take a slightly systematic
Phonics different approach to learning so, to ensure your pupils synthetic
experience consistency and to avoid confusion, you should M
model sounds and their related actions/songs/rhymes as Phonics Terms
descri bed & Phrases
1 Familiarise yourself with the terminology of phonics to M
. The English
ensure you are modelllng the correct language when Alphabetic
tutoring your pupils Code
f Always use the pure utterance of the sounds, unless it is https://voutu.b
necessary to use a schwah e/wvtaL PmHfk
9 Phonics learning can and should be appli ed to both reading | 0
and writing Tips for
Keep up the pace, keep the tone light and give it lots of Reading with.
energy B you will get this enthusiasm back from your Reluctant.
pupils! Readers
Daily Phonics
Planning
Phonics Play
Spelling Play

Optional Topics | Key Areas Covered Useful Links

and Websites

Special Current SEND research highlights the importance of quality first SEND Code of

Educational teaching for all pupils and the importance of personalising Practice

Needs B learning. With over 57 varieties of Special Educational Needs and

Putting Theory Disabilities, School - Led tutors should plan to get to know their 557?26 é-w? e

into Practice EhEeunseéseaNeleNnvowsadveéaeaas aO(daystrategy
effectively.

55?¢% é-m? ée
~405NhExwgeCass5aNCijAdags ?ChaN3d day reflection
highlights the importance of Quality First Teaching for all pupils
and provides useful resources for planning and reflecting on
your tutoring.
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https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/educationendowmentfoundation.org.uk/public/files/Publications/Covid-19_Resources/Remote_learning_evidence_review/Remote_Learning_Rapid_Evidence_Assessment.pdf
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/educationendowmentfoundation.org.uk/public/files/Publications/Covid-19_Resources/Remote_learning_evidence_review/Remote_Learning_Rapid_Evidence_Assessment.pdf
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/educationendowmentfoundation.org.uk/public/files/Publications/Covid-19_Resources/Remote_learning_evidence_review/Remote_Learning_Rapid_Evidence_Assessment.pdf
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/educationendowmentfoundation.org.uk/public/files/Publications/Covid-19_Resources/Remote_learning_evidence_review/Remote_Learning_Rapid_Evidence_Assessment.pdf
https://educationdevelopmenttrust.sharepoint.com/sites/NTP-School-ledpillar/Shared%20Documents/General/09.%20Training%20Curriculum%20and%20content/educationendowmentfoundation.org.uk/public/files/Publications/Covid-19_Resources/Remote_learning_evidence_review/Remote_Learning_Rapid_Evidence_Assessment.pdf
http://www.thenational.academy/planning
http://www.thenational.academy/planning
https://www.youtube.com/watch?v=iuCuND7k5jc
https://www.youtube.com/watch?v=iuCuND7k5jc
https://www.youtube.com/watch?v=iuCuND7k5jc
https://www.youtube.com/watch?v=iuCuND7k5jc
https://www.youtube.com/watch?v=Z5gZfVUpOBk
https://www.youtube.com/watch?v=Z5gZfVUpOBk
https://www.youtube.com/watch?v=Z5gZfVUpOBk
http://www.phonicsinternational.com/Training_illustrated_The%20English%20Alphabetic%20Code.pdf
http://www.phonicsinternational.com/Training_illustrated_The%20English%20Alphabetic%20Code.pdf
http://www.phonicsinternational.com/Training_illustrated_The%20English%20Alphabetic%20Code.pdf
https://youtu.be/wvtaLPmHfk0
https://youtu.be/wvtaLPmHfk0
https://youtu.be/wvtaLPmHfk0
https://www.phonicbooks.co.uk/advice-and-resources/advice-and-resources-for-parents/tips-for-reluctant-readers/
https://www.phonicbooks.co.uk/advice-and-resources/advice-and-resources-for-parents/tips-for-reluctant-readers/
https://www.phonicbooks.co.uk/advice-and-resources/advice-and-resources-for-parents/tips-for-reluctant-readers/
https://www.phonicbooks.co.uk/advice-and-resources/advice-and-resources-for-parents/tips-for-reluctant-readers/
https://www.phonicsplay.co.uk/assets/resources/public/pdfs/phase2-planning.pdf
https://www.phonicsplay.co.uk/assets/resources/public/pdfs/phase2-planning.pdf
https://www.phonicsplay.co.uk/resources
https://spellingplay.co.uk/planning-and-resources/year-2/learning-new-words-and-revisiting-phonics
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://educationendowmentfoundation.org.uk/news/eef-blog-five-a-day-to-improve-send-outcomes
https://educationendowmentfoundation.org.uk/news/eef-blog-five-a-day-to-improve-send-outcomes
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/SEND_Five_a_day_Reflection_document_1.0.pdf?v=1643802085
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/SEND_Five_a_day_Reflection_document_1.0.pdf?v=1643802085
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Speech and Speech and language therapists (SLTs) provide life -improving Speech and
Language treatment, support, and care for children and adults who have Language
Therapy difficulties with communication, eating, drinking or swallowing Specialist's

youtube
Top Tips from a SLT: channel, full of

lots more top

Allow up to 10 secs to allow child to process, formulate tips
and respond to information that has been given

Ox¢

0 Simplify language and avoid questions )
- . . What is speech
0 Use visuals to support understanding of language and lanauage
0 Positioning B put the child where they are less likely to be and-anguage.
therapy?
distracted (at the front to focus or at the back to stop
them from turning around)
0 Create opportunities to talk and practice talking (small
groups)
Alternative The Making The Difference IPPR report is the most IncludedEd
provision comprehensive study of school exclusion in England. You can
read a_60-second summary or the full report to answer any Another key
questions you might have about exclusion. practice for
those working
Best AP practices: in AP is using
restorative
practice. Watch
this video to
learn more here
https://www.y
outube.com/wa
tch?v=Kf22JzX

bXEI
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https://www.youtube.com/channel/UCHM0gfuGxeYAcv35H-yORig
https://www.youtube.com/channel/UCHM0gfuGxeYAcv35H-yORig
https://www.youtube.com/channel/UCHM0gfuGxeYAcv35H-yORig
https://www.youtube.com/channel/UCHM0gfuGxeYAcv35H-yORig
https://www.youtube.com/channel/UCHM0gfuGxeYAcv35H-yORig
https://www.youtube.com/channel/UCHM0gfuGxeYAcv35H-yORig
https://www.youtube.com/channel/UCHM0gfuGxeYAcv35H-yORig
https://www.rcslt.org/wp-content/uploads/media/Project/RCSLT/rcslt-what-is-slt-factsheet.pdf
https://www.rcslt.org/wp-content/uploads/media/Project/RCSLT/rcslt-what-is-slt-factsheet.pdf
https://www.rcslt.org/wp-content/uploads/media/Project/RCSLT/rcslt-what-is-slt-factsheet.pdf
https://www.ippr.org/files/2017-10/making-the-difference-report-october-2017.pdf
https://www.ippr.org/files/2017-10/making-the-difference-summary-october-2017.pdf
https://www.ippr.org/files/2017-10/making-the-difference-report-october-2017.pdf
https://www.the-difference.com/included
https://www.youtube.com/watch?v=Kf22JzXbXEI
https://www.youtube.com/watch?v=Kf22JzXbXEI
https://www.youtube.com/watch?v=Kf22JzXbXEI
https://www.youtube.com/watch?v=Kf22JzXbXEI
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Children benefit from trauma -informed care (TIC):

The Four Rs of Trauma-Informed Care

Resist Re-

traumatization

Realize p M Recognize i p \L

Realize the Recognize Respond Resist

widespread the signs and by fully re-traumatization
impact of symptoms of integrating of children, as
trauma and trauma in knowledge well as the adults
understand clients, families, about trauma who care for
potential paths staff, and into policies, them
for recovery others involved procedures,
with the system and practices
This figure is adapted from: Substance Abuse and Mental Health Services Administration. (2014). SAMHSA's concept of trauma and
g:ri‘c’{lacr;c:‘r::n?nti;‘:;l:::;‘i.nlormed approach. HHS publication no. (SMA) 14-4884. Rockville, MD: Substance Abuse and Mental Health
Behaviour and There is a plethora of research about motivation and evidence t | dzt 5A
Motivation to suggest that pupils with academic ambition will outperform Y. SKI @A 3
their peers. Research also agrees that motivation is primarily to Management in
do with the situations we are in rath er than our character. To GKS [ £} :
.. . e q
maximise your tutoring, it is important to understand some blo
important factors: 0log

- Low motivation can lead to poor behaviour choices

- _OsE%aac‘:gsEéagééuséxgééa%us\MWK
behaviour so it is important to design tutoring to be W/t FaaNk
engaging, personalised and to encourage motivation to SKI OA 2«
learn

- Intrinsic motivation is likely to yield longer term results
for pupils in tutoring sc enarios

- Positive learning routines can help pupils to develop
greater intrinsic motivation

The learning environment and learning content are important
controllable factors to reduce the possibility of low motivation
and off - task behaviours.

Page 150f 25


https://my.chartered.college/early-career-hub/behaviour-management-in-the-classroom/
https://my.chartered.college/early-career-hub/behaviour-management-in-the-classroom/
https://my.chartered.college/early-career-hub/behaviour-management-in-the-classroom/
https://my.chartered.college/early-career-hub/behaviour-management-in-the-classroom/
https://my.chartered.college/early-career-hub/behaviour-management-in-the-classroom/
https://books.google.co.uk/books?hl=en&lr=&id=ScWICwAAQBAJ&oi=fnd&pg=PP1&dq=bill+rogers+classroom+behaviour+pdf&ots=Y8LSYMDlbL&sig=gDzerJo4nXZWu6exhEYBymtaek4#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=ScWICwAAQBAJ&oi=fnd&pg=PP1&dq=bill+rogers+classroom+behaviour+pdf&ots=Y8LSYMDlbL&sig=gDzerJo4nXZWu6exhEYBymtaek4#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=ScWICwAAQBAJ&oi=fnd&pg=PP1&dq=bill+rogers+classroom+behaviour+pdf&ots=Y8LSYMDlbL&sig=gDzerJo4nXZWu6exhEYBymtaek4#v=onepage&q&f=false
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3 How to Apply the Learning in Practice

The School - Led Tutor Training Course is full of useful ideas on how to provide small
group tuition. Below , we have built upon the planning and assessment sections to
provide more useful , primary -focused strategies. We will continue to provide more
useful strategies in our monthly newsletters as well.

3.1 Using questioning in a tutoring context

rThe important thing is not to stop questioning 1 Einstein reputedly said , and certainly in the world
of educatio n we swim in a constant sea of questioning, whether oral or on worksheets and
textbooks, always with the stormy waves of examination questions blowing in from the horizon.

And yet, our questions about questioning seem to grow rapidly and are a constant foc us of
educational debate and research. What purpose does questioning serve in the classroom? What
questions are we , and should we be , asking in our respective subjects and why? Which are the most
effective forms of questioning? How will we know when we hav e achieved successful questioning?
These are all topics that you may come across as you develop in your role as tutor but you might
want to take some time to ask how questioning is different in a tutoring context than it might be in

a broader classroom con text.

_____

O»
Q1
[N
Me
N
N
Qi
QD
()
QD
QD
+—
[sN
g
.
L
(D¢

EsEvuegsCRsaCCNsEeuEgeEOeasuldes
CgabeéesvijCeNerpsgablLseNOagerLs+OLsACAOagesCeéent deaads
or understanding to ascertain if their ~ students are ready to move on. Popular ways of doing this are
hands up polls, true or false polls , and multiple -choice questioning. However, if you are working
with an individual student, these techniques are not necessarily appropriate. It is essential th ough
that you identify those transitional moments in your lesson plan and consider how you can provide
that hinge checkpoint. Consider with an individual student whether you can use a recap question
or series of questions at a hinge point. For example, wit h a student in my own subject of English |
might ask:

é
B

So, before we try this out , just recap for me:

- How do we structure our comprehension answers?

- What are the three main things we should always include?
- How do we prove that our statement is correct?
5kEOuudagtsubgs s AClIOsCa s

In a small group, these hinge point questions can be shared among the group, responded to on
post - it notes , or mini whiteboards.
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Multiple choice questions do also have their place in the tutoring context.  They are a low stakes
way of involving students in their learning, especially if you are working with students whose

confidence levels are low initially. They create  an opportunity for success that you can build on  and
praise. With very small groups, a retrieval quiz on the whiteboard can be a great way to provide a

quick checkpoint. If you are working with a group only once each week, they can provide an

immensely useful starter activity to recap and recall prior | earning from the previous week.

As part of a teaching sequence the use of Think/Pair/Share can be a collaborative and supportive

way of questioning your pupils. Where you have exploratory questions, perhaps on a worksheet or

PowerPoint slide, allowing stu dents thinking, processing , and discussion time in pairs can relieve

anxiety and pressure for the individual and lead to more meaningful responses B especially if you

are working in a group where you can take feedback and responses from multiple pairs.

lts e s ECe a%uEesheORhGBgCrsgadcea+sRCes s ACAOag UECH g8 § & %(
researchers have established that very often classroom practitioners give little or no thinking - or

1 ij %e g sdnee Abyhave posed a question to a class , often anticipating an immediate response.

Indeed, research suggests that the average wait time given is 0.7 to 1.5 seconds! This can often

lead to pupils giving responses which are less than satisfactory, the first thing that pops into their
headorasimEG O+ NhaacCes [6 40asijOsECeOsusEROEgeCasCewtul
group, pause for at least three seconds B almost as if you are thinking about it yourself B and then

build strong, meaningful, and developed answers from your pupil or grou  p of pupils. This technique

is sometimes referred to as Pause -Pose-Pounce-* ChaEOs e s LChsEvast EChaEOs s
pupil onto another pupil to add to, develop , and extend. An example from my own subject might be:

Pose: So how might Anne Frank be fee ling at this point in the diary where she has to leave home
so suddenly and with so few possessions?

Pause : To allow suitable thinking time
Pounces : Aminah,E%as L ChsaOgshéség¥%ue gONmMBECiis NCsLChrsgdea+s
Aeanadpseulet st HOpREONY G msAssBas @Bl s 8 B 8 8 B B

Bounce : Definitely. Good start. Solomon, can you add to that? What other feelings might she be
experiencing?

This collaborative approach acknowledges the initial straightforward answer from the first pupil

but pushes your pupils to think more deeply. It prevents us, as practitioners, from accepting,
praising, and moving on too quickly before deeper thinking has been established , a concept Doug
XOACWUs s GHEOUUONKI t eadgseééseéeadgs

So perhaps one answer we can agree on is that Einstein had a point: the important thing really is to
not stop questioning.
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Further reading
nCheExuasReaNsChgsACe QueuECh g1t eadgureéurseéeeadgs s
Other useful blogs and articles about questioning may be found here:

Top Ten Questioning Strategies

Questioning and Discussion for Teaching

3.2 Questioning and sentence starters to enhance learning in Primary
Numeracy

Reasoning and problem solving are incredibly important skills to exercise and apply in Maths for alll
pupils. We must give our learners the chance to explore problems in different contexts and, more
importantly, to discu ss them. It is these discussion opportunities which will strengthen their
mathematical understanding and will allow them to learn from each other as well as from you as their
tutor.

Questioning which will enhance learning is a skill to be learned and pract ised in all subjects B Maths

is no exception. Open -ended questions 8Ca O0év ga gy é OEh e é O A Oraidple golréed 8 %K 1
answer B are always going to invoke more thought and encourage more mathematical thinking than

closed ones. Sometimes you may need to begin with a closed -ended question in order to set the

scene for an open -ended one, which opens up a larger discussion for learning.

The table below shows some common closed -ended question examples that you may come across
in classrooms , alongside an example of an open -ended question on the same mathematical concept.

Closed - ended questions Open-ended questions
What is the total for each of these Here is a set of numbers; you may only use your addition
addition calculations? skills to calculate with them. How many different totals can
you find?

Are these two numbers the same? What similarities and differences can you see between
these two numbers?

Are you sure your answer is Choose another method to check your answe r.
correct?

eslLChes 0upeOO0sReCA a0 u%e g Ok WAEUO1 s LChs A%l s OaNs h
the learning possibilities for your pupils rather than an actual question. Anything that will steer your
learners to think more widely about the Maths in  front of them is a good thing.

The following articles have further advice about open  -ended questioning and lots of examples you
could plan to use in future tutoring sessions:
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This questioning technigue strengthens maths lessons and challenge s advanced learners

Using Questioning to Stimulate Mathematical Thinking

Just as wider variety in the types of questions you ask can encourage learning and strengthen
understanding, so can the language you model in Maths. Sentence starters can be an incredibly
valuable way of structuring your own vocabulary when tutoring as well as providing a helpful model

for your pupils to follow during mathematical discussion for reasoning and problem solving.

It takes time, consistent modelling and high praise to encourage your pupils to use sentence starters.
nChsAuisreaNsgadsugse OEO%UGgeaasUsEREeUs e %adij O EXUE+ B
chosen to focus on and having them copy you is the only way to encou rage them to use them at

first. Pairing pupils up to practise their answers together is also a good way to start with these.

Below is a list of example s of good sentence starters for pupils to attempt when reasoning and
problem solving:

Reasoning Problem -solving
~40%acéijOésAhegsEOuEOEHB8Eeg%e gONBEL WD
Hys E%as gs EOus s EOE%h e Ou Hs EAOE+ONKELwWY
HEgadeéea-usEOE%h&Ou HE NOEe NONs g Cus EOE%h & Ou
Th|S|sNerSBOe OagsEOE%heOv Hiij %ésel e gOA%ugeEs EQOE %h &
~4eeedrgalOseuWAOBEOE%hE ~8408EUggOeéasHsaCge EONK

Structuring verbal answers in this way will lead to good habits and encourage the use of technical
mathematical vocabulary. If you then go on to attempt journaling B there is more detail on this in the
Primary Numeracy course B your pupils should be able t o apply the same structure and vocabulary
to their written answers and make for very clear and precise mathematical explanations.

3.3 Phonics B what can you expect from your school Phonics scheme

Most schools will have bought into a Phonics scheme; this e nsures that all Phonics teaching and
learning follows the same pattern to make it easier for pupils when moving from one year group to
another. As a tutor, you will need to become familiar with ~ the Phonics scheme your school is using.

So, what will a phonics scheme include that will be useful to you? This will differ slightly depending
on the scheme and how much funding your school has been able to invest in it, but usually you can
expect the following:

1 An outline of which sounds should be taught when, and in what order
1

An example of a lesson plan, although more and more schemes are providing complete sets
of lesson plans to follow

9 Activity ideas which incorporate learning new speech sounds as well as blending and
segmenting with these and other previously learned sounds.
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Many schemes also produce their own flashcards and use a standard set or style of images B if these
are available to you, you should incorporate the use of these and any other resources that are part

of the scheme. This will preserve the familiarity with font and images so that pupils can focus on the
speech sounds or skills you are working on.

If Phonics is an area you have been asked to focus on when tutoring, ask the Literacy Leader of your
school where you can find a handbook or other guidance on the Phonics scheme and available
resources. The more time you can spend on building familiarity with these materials, the more
confident you will be to maintain pacy Phonics lessons which keep your pupils engaged.
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4 Appendix and Additional

Resources

4.1 School -Led Tuto r Training Action Plan

National
Tutoring
Programme

School-Led Tutoring

Purpose : To create an action plan for your personal development as a tutor and support
implementation of your training

Directions :
1. Use this form as a template to develop your School -Led Tutor Training Action Plan
2. Modify the form as needed to fit your particular needs
3. Make sure to share your plan with your line manager in school
4. Keep copies handy to bring to meetings to review and update regularly.
Session Action Steps Timeline Success Criteria Potential
Title Barriers
What will be done? By when? How can you identify
Copy from (Day/Month) | your success? What might
the course stop you from
titles achieving this
action? How
can you
overcome this?
For 1. Use least invasive In first week 1. Positive May need
example: technique (non -verbal of tutoring. behaviour additional help
cues and group management in if pupiIS do not
correction) for sessions. respond to
behaviour 2 Clear and these
Setting High | Mmanagement. consistent use of tec.:"hniquesﬁ.
expectations : Willraise this
2. Read school SCT.OOI behaviour with line
behaviour policy and policy. manager if it is
ask line manager any an issue.

guestions

1)

2)

3)

4)

5)
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4.2 Lesson proforma

It is important that you feel able to use your learning from the School -Led Tutor Training
Course straight away. To make that even easier we have created a sample lesson planning
proforma. The use of this is completely optional and  you should use the lesson planning
template your school provides or suggests. However, if there is not one readily availa  ble for
tutoring, the below example may be helpful.

Tutorial student/group

Learning objective(s)

Success Criteria:

Plan to achieve the Starter (retrieval  practice): [ minutes]
learning outcomes. On arrival:
Remember:

1 Ido Objectives shared with student(s)

T Wedo

1 Youdo Main learning: [ minutes]

1 Model

1 Question Consolidation of learning: [ minutes]

1 Scaffold Consolidation task:

Plenary:
Literacy and Key vocabulary:
numeracy
focus/support

Homework Task/

Flipped Learning

Task
Evaluation

Notes on Progress
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4.3 Links to Subject Specific Content

Key Areas Covered

National
Tutoring
Programme

School-Led Tutoring

Useful Links and

Subject

Websites

Primary 1 Pupils need to be supported to work on their posture 9 Tips Guaranteed To
Literacy while writing, to learn which paper angle is comfortable HAEé CluOur uCHh
for them to write on and to establish a comfortable Handwriting
pencil grip B these are not inherent abilities and pupils
need instruction on these to develop good habits A demonstration
1 Grammar, punctuation , and spelling can be quite dry handwriting tool
content to ¢ over; worksheets will likely only add to that
perception if over -used The best sitting
1 Talk for Writing encompasses repetition, physical , and position for
visual learning. It is a good way into storytelling and handwriting
writing for most learners
1 Scaffolding writing will remove the burden of too much Positioni ng the
choice for those with strong imaginations , and support paper correctly for
those who may experience a brain freeze when it comes handwriting
to writing , if you pitch the scaffolding correctly.
Supporting pencil
grip development
Letter formation
Crickweb - free
online games
Literacy shed
Primary 1 HgseeuseAEOe%gellOs §ga%ugs Cheé s E|Howimportantis
Numeracy C R v @BifhGtéspthat they understand how much e ach number sense?
number is worth as well as being able to recognise and
name digit symbols Cardinality and
9 Short daily practise on number recognition, number counti ng
worth, counting and cardinality can work wonders
1 The stages of Concrete, Pictorial, Abstract (CPA) are for Concrete, pictorial,
everyone regardless of age, and are fantastic for abstract
encouraging checking our calculations and ideas in
Maths Primary calculation
9 Calculation strategies take time to embed and need to guidance
be built upon B pupils need to explore the options
available to them to find out the most efficient and NCTEM
reliable methods for them.
White Rose Maths
Maths no problem
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https://flintobox.com/blog/child-development/improve-handwriting-child
https://flintobox.com/blog/child-development/improve-handwriting-child
https://flintobox.com/blog/child-development/improve-handwriting-child
https://www.ictgames.com/mobilePage/writingRepeater/index.html
https://www.ictgames.com/mobilePage/writingRepeater/index.html
https://teachhandwriting.co.uk/handwriting-sitting-position-desk.html
https://teachhandwriting.co.uk/handwriting-sitting-position-desk.html
https://teachhandwriting.co.uk/handwriting-sitting-position-desk.html
https://teachhandwriting.co.uk/paper-position-for-comfortable-handwriting.html
https://teachhandwriting.co.uk/paper-position-for-comfortable-handwriting.html
https://teachhandwriting.co.uk/paper-position-for-comfortable-handwriting.html
https://teachhandwriting.co.uk/handwriting-pencil-grip.html
https://teachhandwriting.co.uk/handwriting-pencil-grip.html
https://www.bbc.co.uk/bitesize/topics/zdyppg8/articles/zffgrj6
http://www.crickweb.co.uk/
http://www.crickweb.co.uk/
https://www.literacyshed.com/
https://mathsnoproblem.com/blog/teaching-practice/number-sense/
https://mathsnoproblem.com/blog/teaching-practice/number-sense/
https://www.ncetm.org.uk/classroom-resources/ey-cardinality-and-counting/
https://www.ncetm.org.uk/classroom-resources/ey-cardinality-and-counting/
https://mathsnoproblem.com/en/approach/concrete-pictorial-abstract/
https://mathsnoproblem.com/en/approach/concrete-pictorial-abstract/
https://www.ncetm.org.uk/classroom-resources/primary-calculation-guidance/
https://www.ncetm.org.uk/classroom-resources/primary-calculation-guidance/
https://www.ncetm.org.uk/classroom-resources/primary-calculation-guidance/
https://whiterosemaths.com/
https://mathsnoproblem.com/
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Primary 1 ~3a0s!i @Eedayw R & Bidoppdrtnities toé G 4| Enguiry Skills

Science use them , should be embedded throughout %K Eh E & G
Science learning during their time in Primary school, but Teacher assessment
NCas gsgelsgCrsEe A gadOAr %0 U1 | frameworks at the
{1 Take time to look back at related topic learning in end of key stage 1
previou s year groups B if your pupils have missed key
conceptual knowledge, plan to cover that before or as Teacher assessment
part of the unit you are going to tutor them on frameworks at the
9 Science vocabulary is important. Ensure you are end of key stage 2
modelling and encouraging/praising the correct use of
scientific vocabulary during your tutoring sessions The CALM approach
1 Involve your pupils in the planning and recording to curriculum catch
processes up

1 Science can be messy , and experiments/investigations
may not always work exactly as we expectthemto Bwe | Closing the Word
can still learn from this! Gap in science: 6

ways to build
scientific vocabulary

Science Museum

Wow Science
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https://pstt.org.uk/resources/curriculum-materials/enquiry-skills
https://www.gov.uk/government/publications/teacher-assessment-frameworks-at-the-end-of-key-stage-1
https://www.gov.uk/government/publications/teacher-assessment-frameworks-at-the-end-of-key-stage-1
https://www.gov.uk/government/publications/teacher-assessment-frameworks-at-the-end-of-key-stage-1
https://www.gov.uk/government/publications/teacher-assessment-frameworks-at-the-end-of-key-stage-2
https://www.gov.uk/government/publications/teacher-assessment-frameworks-at-the-end-of-key-stage-2
https://www.gov.uk/government/publications/teacher-assessment-frameworks-at-the-end-of-key-stage-2
https://www.scienceacrossthecity.co.uk/the-calm-approach/
https://www.scienceacrossthecity.co.uk/the-calm-approach/
https://www.scienceacrossthecity.co.uk/the-calm-approach/
https://educationblog.oup.com/secondary/science/closing-the-word-gap-in-science-6-ways-to-build-scientific-vocabulary
https://educationblog.oup.com/secondary/science/closing-the-word-gap-in-science-6-ways-to-build-scientific-vocabulary
https://educationblog.oup.com/secondary/science/closing-the-word-gap-in-science-6-ways-to-build-scientific-vocabulary
https://educationblog.oup.com/secondary/science/closing-the-word-gap-in-science-6-ways-to-build-scientific-vocabulary
https://www.sciencemuseum.org.uk/learning
https://wowscience.co.uk/
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